Introduction
Beginning early in the 20 th century, the apartheid system dominated by White South African government used a Bantustan system. The South African apartheid system consisted of different education systems such as the Cape Province for the provision of white education; the Department of Education and Training for the provision of African education outside the homelands; Bophuthatswana, Venda, Ciskei and Transkei which were formerly independent homelands; the House of Representatives for Coloured and the House of Delegates provided Indian education. The systems were marked with discrepancies in educational funding per learner across racial groups and residential areas (Case & Deaton 1999) . There were large variations in school resource allocations across districts with the large Black community allocated few resources (Bhorat & Oosthuizen 2006) . After 1994, all the previously mentioned education systems were fused into one democratic education system that had to address high levels of inequality within provinces. For instance, the Eastern Cape had to fuse education departments from Ciskei, Transkei and former Republic of South Africa, taking over from the poorly managed homeland system. In spite of the challenges adopted from the apartheid system, the democratic government had to acknowledge the rights to education conferred on South Africans by Chapter 2 of the Constitution (RSA, 1996) ; (Government Gazette 1996) . The Bill of Rights gives all South Africans the right to basic education, including adult basic education.
Remarkable advances have been made in funding and equity in the schooling system since the advent of a democratic order in the country in 1994 (DoE, 2003) ; (DoE 2007) .
For example, there had been developments in the payment of educators through the professional Occupation Specific Dispensation (OSD) salary system. Operational expenditure is allocated to school per learner according to the quintile category of the school, beginning from quintile one categorized as the poorest school in resources and allocated a largest share to quintile five as the richest school in terms of resources (DoE, 2007) . Operating expenses include provision of infrastructure, stationary and learner teacher support material. Addressing the poverty status of communities, schools in quintile 1 to 3 are no fee schools and are benefitting from the national school nutrition programmes. Learners who used to travel long distances are provided with scholar transport. Therefore, the South African government working with provinces have experienced significant interventions in view of public expenditure, aimed at improving 28 Africa's Public Service Delivery & Performance Review education access, quality and efficiency, as well as redressing the imbalances created by historical inequalities (Mancebon & Molinero 2000) . Despite the interventions the Eastern Cape schooling system continues to face a number of challenges, perhaps best exemplified by poor grade 12 pass rates more especially in Mathematics (DoE, 2012) .
Across literature and the policy arena there is a growing consensus that input resources play a key role in learner performance and therefore schooling outcomes. This is regardless the fact that the reasons of poor learner performance are varied, ranging from inefficient use of available resources to insufficient supply of input resources. In spite of the concerns around the factors affecting learner performance and what inputs determines the pass rates; little is known about the Eastern Cape schooling process. It was interesting to undertake this study so as to provide an understanding of how the aforementioned inputs trended in the period towards the second decade of democracy in South Africa. The Eastern Cape represented an ideal focus of attention as a poor and rural province getting a larger share of the national budget allocation in basic education but produce disappointing learner outcomes. Therefore, the study seeks to analyse the trends of education indicators that affect efficiency at schools in the Eastern Cape by providing a descriptive analysis in the period [2009] [2010] [2011] [2012] [2013] . The paper will be structured as follows: section 2 discusses the stylized facts of the Eastern Cape schools, followed by section 3 with the descriptive analysis of school indicators. The final section concludes the paper.
Stylized facts of the Eastern Cape schools
Ordinary schools are divided into public and independent schools. The paper focused on the analysis of public schools as they constitute 97% of ordinary schools (DBE 2013a expenses, which used to be funded from school fees; hence the largest share of government funding is allocated to quintile one to three.
School indicators
Schools are learning institutions that transform input indicators through process indicators into output indicators. Schools perform in a complex education system where unique learners have to be given quality content through well structured processes so as to achieve quality outcomes.
The mind map of the education process at schools:
In an attempt to analyse the schooling outcomes of the Eastern Cape, the output indicator to be discussed is learner performance or learner achievements, and input indicators are learner educator ratios, educator quality, learner teacher support material, learner transport, school infrastructure, and school nutrition programme. progress to higher grades and the problem is stronger in secondary schools than in primary schools. This indicates that learners as they progress to higher grade achieve at unsatisfactory level and are not ready for the next phase of schooling. However, the Eastern Cape is doing better in grade 6 Mathematics when compared to other provinces.
For instance, by 2012, the Eastern Cape got the same percentage in grade 6
Mathematics with Gauteng province and both provinces came second from the top (DBE 2013b). In the Eastern Cape annual report 2012/2013, it was reported that targets for infrastructural development were not met due to unavailability of electricity grids in areas where projects should be implemented and delays due to rain for provision of water and sanitation facilities. There were no comments given for the province not to reach the target of building libraries and media centres (PECE 2013b) . The backlogs were concentrated in the eastern part of the province in cluster A and B which are the former homelands. This is alarming to inefficiency in the infrastructural side as these items that have a significant contribution to performance of learners and quality of results (Bhorat & Oosthuizen 2006) .
School Nutrition Programme
The education system nowadays is challenged by the complexity of societies in terms of access to education, past unequal distribution of resources and high levels of poverty. The nutrition programme is provided to schools with the poorest learners, therefore it is provided to quintile 1 to 3 schools (table 6) The nutrition programme is intended to addresses the poverty status of the learners in poor schools and does not only contribute to learner performance, but also contributes towards local economic development and job creation. There are service providers, community-based small, micro and medium enterprises, and communitybased co-operatives that are contracted in the programme. Schools employ at least one food handler per 200 learners in a school and provide a kitchen to keep the provided cooking utensils. All schools participating in the NSNP are encouraged to keep a vegetable garden, so that fresh vegetables can be harvested and be supplemented. The NSNP is monitored by the districts that report monthly to the head office.
Learner Teacher Support Material (LTSM)
The procurement of learner teacher support material (LTSM) is done at schools for section 21 schools and at the district office for section 20 schools according to the 
Conclusion
The The researcher has the following recommendations to resolve some of the challenges in the provincial schooling system.

The government should improve infrastructural developments, more especially to rural schools to attract and retain educators working in those areas. Roads, electricity, toilets, fencing, laboratories and libraries should be treated as a matter of urgency.
 Expenditure on learner teacher support material should include purchasing of calculators and laptops or computers for e-learning and these should be included in the catalogues provided to school as schools are mandated to choose from the catalogues.
Managers at all education levels should be empowered with management skills to exercise monitoring and control and assure that there is effective teaching and learning. The slogan by the Minister of Basic Education should be practiced which says 'teachers must be at school in time, go to their classrooms in time and teach.' Another slogan says 'managers must manage, teachers must teach and learners must learn.'  The department should provide support to inexperienced and low skilled educators by starting mentorship programmes, teacher associations and regular workshops to empower them in the subjects they are teaching.
The government should provide funds for the full implementation of OSD so as to encourage the performance based salary scales to motivate educators.
The department of education should provide rural allowance and allowance to educators teaching Mathematics and Sciences. This could be a retention policy and could also attract more educators to the teaching career.
A Descriptive Analysis of the Eastern Cape School Indicators 51  The department should form partnerships with all the universities in the province so as to provide an ACE programme for FET educators in Mathematics, Science and Accounting.
Education in schools should be provided in a manner that ensures learners can benefit from it, so that they can realise their potential and aspirations. School processes need trained educators to use learner centred approaches in well managed classrooms and schools to facilitate learning and reduce societal disparities. The schooling system should provide quality content that reflects curricula for acquisition of knowledge, skills and values; with outcomes that are linked to national goals and objectives and positive participation in society.

